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BBepeHue. Cratbsi nocssieHa npobneme npeofoneHns uHTepcepeHLun oHeTUYECKUX HaBbIKOB POLHOMO Si3blka
(MOKLLIAHCKOTO M 3p3SIHCKOT0) B (POHETUYECKIE HABbIKU 13y4aeMOro MHOCTPAHHOTO (aHTMMIACKOTO, BpUTaHCKNI BapuaHT).
AKTYyanbHOCTb 13y4eHIst AaHHOrO S3bIKOBOrO heHoMeHa 00yCroBneHa hakTopamm He TOMbKO NIMHIBUCTUYECKOTO, HO 1 3KC-
TPaNMHrBICTUYECKOrO XapakTepa: NPOLECCOM rnobanu3aumui 1 MOLLHBIMY MHTETPATUBHBIMU TEHAEHLNSMU B Chepe 3Ko-
HOMWKI, NOMUTUKIA W KyNbTypbl. [TpeAMETOM UCCNEeaoBaHMS ABNSETCH (POHETUYECKUA aCneKT MHOS3bIYHOM Peyum CTyaAeHTa
(pMHHO-Yropckom A3bIKOBOW rpynnbl; 06bekToM — 0BpasoBaTeNbHbIN NpoLece B By3e. Lienb nccnenosanns coctouT B Onu-
CaHWM anroputMa paboTbl Haf MPOU3HOLIEHNEM aHITIMIACKOTO 3blka B YCMOBUSX (POHETUYECKON MHTEPdEpeHLmMn. Mpak-
TYeckast 3HAYNMOCTb ONPefensieTcs UCMONb30BaHNEM PE3yMnbTaToB Ny hOPMUPOBAHINM PEYEBON UHOSI3bIYHON KOMME-
TeHLMN.

MaTepuanbl n meToabl. Matepuan cratbi COCTaBUMM NPOU3HOCUTENbBHBIE OLINGKN, 3aDUKCMPOBaHHbIE B pe3ynbTa-
Te ayAUTMBHOIO aHanuaa peyn CTyAEHTOB (PUHHO-YrOpCKOro OTAENeH!st No 3aBepLUEHN BBOAHO-(OHETUHECKOTO Kypca U
B X0J€ AaNbHENLLEr0 U3y4eHIs! aHIMMIACKOTO S3blka Kak MHOCTPaHHOTO.

Pesynbrathbl MccnegoBaHUA U ux o6cyxaeHue. [Npu obyyeHn POHETUKE aHIMUIACKOrO s3blka CTYLEHTOB
(DVMHHO-YropCKO rpyNMbl MCMIONb3YITCS 1BA NOLAXOAA: YCTHOTO ONEPEXEHUS N TEKCTOLIEHTPUYECKMIA, 1 06a OHI onpaBAbl-
BaloT ce0s1. AHIMUACKIe 3BYKW BBOASATCS B MUHW-TEKCTAX: CKOPOrOBOPKaX, AETCKUX CTUXaX, MECHSIX, NOrOBOPKaX, NOCMOBM-
Lax. Ocoboe BHMMaHMe yaensieTcst NoCTaHoBKe TeX 3BYKOB, KOTOPbIE OTCYTCTBYIOT B MOPAOBCKMX A3blkax, a Takxe Koppe-
TUPYIOLLMM YNPaxXHEHUSIM MO (hOPMUPOBAHMIO HALMOHAMBHOTO aHMIACKOro (BpuUTaHCKOro) peyeBoro yknaga ans cosaa-
HUSI MPOYHBIX (HOHETUYECKUX HABLIKOB C LIENbHO MOBBILLEHWS) KAYECTBA 3HaHMIA U X TpaHChOpMaLUK B SI3bIKOBYHO KoMe-
TEHLMHO.

3akntoueHue. ViHteptepupytolee BrvsiHUe (hOHETUHECKMX MPUBLIYEK POAHOTO A3blka (MOKLLAHCKOrO UK 3P3SHCKOrO)
Ha (hoHEeTMYECKMe HaBbIKV N3y4aeMoro MHOCTPAHHOTO MOXeT ObITb MPEOAONEHO UMK CBEAEHO K MUHUMYMY B pesynbTaTe
paspaboTaHHOi cepu ynpaxHeHUn MMUTaLMOHHOTO XapakTepa.

Knroueenie crioea: npenofasaHine MHOCTPAHHOTO A3bIKa; MHTEP(EPEHLIMS;, PUTM; NPOCOAMS; AKLIEHT.

Ans yumupoeaHusi: Aawkuna . A. ObyyeHre hOHETUKE aHITIIACKOTO A3blka CTYAEHTOB (PUHHO-YrOPCKOI S3bIKO-
BOW rpynnbl // ®uHHO-yropckuii mup. 2017. Ne 4. C. 6-11.

Introduction

Reflecting growth in research interest in
second language acquisition over the past
35 years, this article sheds light on one of the
main topics in this sphere — how to overcome
phonetic interference in teaching English, to
be more exact, how specially devised pho-
netic drills can help to minimize the negative
influence of the phonetic habits in the native
tongue.

Overcoming the native tongue interfe-
rence in a foreign language acquisition is a
key issue for the development of personal,
professional and social competence and aims
at highlighting the relevance of good know-
ledge of a foreign language which stimulates
and enhance professional promotion.
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The phonetic and phonological issues dis-
cussed in this article came about as a result
of an almost 15-year experience of teaching
English to University students of a Finno-
Ugric extraction. Language interference is
one of the current issues in foreign language
teaching.

The research aims at gaining insights into
the problem of the most effective methods
of teaching phonetics and phonology to a
non-Russian class, that is to students whose
native language is Finno-Ugric. Russian
is their second language which they know
since their childhood and school years.
Thus, they are initially bilingual, the foreign
language they learn at school or university
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is actually their third language. In the cur-
rent paper, the investigation focuses, in ge-
neral, on the methods of teaching phonetics
in classroom activities with students of a
Finno-Ugric origin.

Tuition at schools in Mordovia, a national
republic, is conducted in Russian, as Rus-
sian is the official language. But there are
schools, mostly in rural places, where the
native tongue is taught. Some urban schools
also conduct primary teaching in the Mor-
dovian languages. At primary schools kids
may also start learning a foreign language.
In most cases, it is English, in very few ones
it’s German and in even fewer — French. So,
when they come to the University they wil-
ly-nilly know English, but the level is dif-
ferent. Sometimes some students who used
to learn German or French at school want to
take up English at the university. Thus, in
the long run the class may present a diverse
picture as far as the learners’ level of English
is concerned. But what makes it easier is the
fact that they all know their native tongue —
one of the Mordovian languages — Moksha
or Erzya, so the most solid phonetic habits
acquired in the earliest childhood are those
belonging to their native language.

In accordance with the curriculum and
first-year students’ preferences, their first
foreign language will be either Hungarian or
Finnish, the second one being English.

So, taking into consideration “the mix-
ture of languages” in a learner’s mind and
the fact that an English classroom is of a
Finno-Ugric origin, it is important to have a
set of well- thought-of- methods of teaching
phonetics that may lead to overcoming the
interference of the phonetic habits of the
native tongue, Russian and, perhaps, some
other language that had been learnt earlier
at school.

When first-year students, whose native
tongues are Moksha or Erzya, start a Uni-
versity foreign language curriculum they are
to begin it with an introductory — corrective
course of 40-50 academic hours of English
(British) pronunciation. The subject matter
of the article is phonetic interference and
methods of its overcoming. The aims of
the article consist of solving the problem of
phonetic interference of the native tongue

(Moksha/Erzia) into the students’ second
language (English) phonetic system. The
topic preserves a vital scientific and prac-
tical interest, first of all, in the situation of
multilinguism in Republic Mordovia, and
secondly, for the system of Higher Educa-
tion with the main task being to improve a
foreign language competence of the Univer-
sity graduates. The topic of the article is to
present a set of specially devised phonetic
exercises to overcome the interference and
discuss the results achieved.

Literature Review

U. Weinreich once described the sound
system of bilinguals metaphorically: the
speech sounds pronounced by bilinguals
exist on no one’s stretch of land — between
the two systems of phonemes, and that’s
why the phonological interpretation of this
system preserves a certain difficulty (all the
translation is done by I. A.) [2, 22].

The idea of the deforming influence of
the native language in the situation of a
mixed bilingualism was put forward by
L. V. Shcherba [5]. Later on it reincarnated
in the term “interference”, introduced by the
linguists of the Prague Linguistic Circle.

Interference is defined as a negative influ-
ence of the system of the native language on
the system of the foreign one by U. Wein-
reich [2]. Of the two language systems func-
tioning in a man’s speech one is usually pri-
or to the other one. It has been either learnt
earlier or is still being learnt.

J. Wells reflects on the inner psycholin-
guistic essence of interference in the fol-
lowing way, “when we encounter a foreign
language, our natural tendency is to hear it
in terms of the sounds of our own language.
We actually perceive it rather differently
from the way native speakers do. Equally,
when we speak a foreign language we tend
to attempt to do so using the familiar sounds
and sound patterns of our mother tongue.
We make it sound, objectively, rather diffe-
rently from how it sounds when spoken by
native speakers. This is the well-document-
ed phenomenon of phonological interfe-
rence (Crystal 1987: 372). Our L1 (mother
tongue) interferes with our attempts to func-
tion in the L2 (target language)” [7].
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It is phonetic interference that is most
vividly reflected in oral speech. The devia-
tions from the pronunciation norm, caused
by phonetic interference, are perceived by
the native speaker as a pronunciation ac-
cent. G. M. Vishnevskaia is of the opinion
that more often than not foreign accent is
described by native speakers in terms of “fo-
reign”, “local”, “dialectal”, “professional”.
On the whole, foreign accent as a pedagogi-
cal problem is paid very little attention to.
Though it is well-known that effectiveness
of communication to a large extent depends
on the speech competence of the interlocu-
tors, on the bilingual’s accent, as the case
might be [3, 20].

According to the point of view of
B. H. Lekova, “in the modern didactics of
foreign language teaching interference is
considered to be a particular methodologi-
cal principle. It predetermines some of the
approaches and means of education. The
theoretical grounding for interference is ex-
plained through the theory of contacts and
the theory of bilingualism. Bilingualism
means having command of more than one
language: native and foreign. The two dif-
fer in the degree of command. Communica-
tion between the two language systems is
the reason for the interference which is the
object of psycholinguistics and linguistics
research. From the point of view of psy-
cholinguistics, it is a negative transfer of
language habits and skills from the mother
tongue or from a foreign language to ano-
ther foreign language. From a linguistic
point of view, interference is an interac-
tion or a change in linguistic structures and
structural elements. It appears to be a devia-
tion from linguistic norms in the spoken and
written language” [6, 320-324].

Materials and Methods

As far as the materials are concerned they
are presented by English tongue-twisters
and cautionary tales that are usually used for
phonetic practice in class.

The main method that is applied in this re-
search is that subjective auditory observation
of speech production of the students with the
purpose of discerning mispronunciation as a
result of phonetic intereference.
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Results and Discussion

As it is known learning a foreign language
is a process realized through imitation and
mechanical reaction to the language stimuli.
So, when first-year students, whose native
tongues are Moksha or Erzia, come to my
English classes I usually start a course of 40—
50 hours teaching English phonetics paying a
special attention to those sounds that are not
found either in their native or Russian lan-
guages. They are [w, &, 1, 0, f, &3, 1, D, 0, 9].

Teaching English phonetics and phono-
logy to a Finno-Ugric class I indulge in using
at least two very important approaches: the
first one is more general — it is that of oral
advance, the second one, supporting the for-
mer — a text-centered approach. In accor-
dance with the first one every presentation of
any language unit is done orally, it goes ahead
all the other work — writing, reading, learning
vocabulary. And then a text-centered presen-
tation is used. The vocabulary units — words,
phrases and idioms are introduced in text,
but not as a list of long and short units. The
same concerns sounds. They are presented
orally in mini texts of English tongue-twis-
ters, limericks, nurseries, sayings, proverbs
and clichés. Thus, for example, the very first
sounds that are usually introduced in the oral
phonetic course in a Finno-Ugric class are [w,
&]. We start with the tongue-twisters: 1) why
do you cry, Willy? Why do you cry, Willy?
Why, Willy? Why, Willy? Why, Willy, why?
2) A black cat sat on a mat and ate a fat rat.

The actual pronunciation of the words with
the sounds [w, @] is proceeded by mute pho-
netic gymnastics: I ask my students to take
their small mirrors and watch their organs of
speech — the lips and tongue — working: pro-
trude the lips forward and return them to the
neutral position for [w] and for [&] — lower
the low jaw and return it to the neutral posi-
tion. The tip of the tongue should be pressed
to the low teeth.

The initial presentation of a sound is done
in the phonetic context of a word, the next
stage is a notional pair of words: // a black
cat // sat on a mat // and eat a fat rat or // a
black cat // a fat rat // on a mat. All these con-
tinuities are pronounced many times in cho-
rus until [ am satisfied with the quality of the



students’ performance. After that I listen to
their individual performance and see to it that
[w] does not resemble [y] or [{], which is a
common mistake.

From the very beginning a special atten-
tion is paid to the neutral sound occurring in
the given phrases. Both in Moksha or Erzia
and in Russian the phenomenon of unstressed
vocalism differs greatly from that in English.
Finno-Ugric students of English tend to make
the neutral not so much neutral or reduced.
It gets the coloring of the [a]-sound, for exa-
mple, as in the Russian word “strana” (coun-
try) or in the Moksha word “kafta” (two).
In the Russian word “strana” the first “a”
is unstressed, but it preserves some quality.
Only quantity changes due to its unstressed
position. In the Moksha word “kafta” the first
“a” 1s stressed, the second one is unstressed.
But it preserves its quality, the quantity being
shortened.

On the whole, it can be stated that it is
quite a job to teach English unstressed vo-
calism to a Finno-Ugric class. Doing that a
teacher should develop a Germanic model of
rhythm. Rhythm is considered to be one of
the linguistic components of intonation [4,
138]. “Speech rhythm is viewed as a complex
phenomenon, a form of prominence which
is cued by a bunch of various acoustic pro-
perties of a speech signal” [1, /8]. In accor-
dance with this definition, rhythm in English
and Moksha is created by different proper-
ties of a speech signal. So it is not only the
alteration of stressed and unstressed sylla-
bles, but vowel length, unstressed vocalism,
tempo as well and some other characteristics
of the prosodic systems of languages. Com-
pare the different rhythms of the follow-
ing: “The 'chief de'fect of 'Henry 'King was
‘chewing 'little 'bits of string. || At 'last he
'swallowed some| which 'tied it'self in 'ugly
'knots in side... And in Russian, a Slavic
language, for example,” Illupo'ka crpa'na
'Mos1 poa'Has, '"MHOTO B 'Hel Jie'coB, Tmo'mei
u 'pek... (Shiroka strana moya rodnaya,
mnogo v ney lessov, polye i rek...)” or «Kak
'HbIHE cOu'paercsa’ Bemmii O'ner oT'McTUTh
Hepa3'yMHBIM Xa'3apam...» and in Moksha:
«'Tlonzack Dc'ToHNATH 'Konra. bra '»BoHmad
'kymycta 'denukcch. Cs 'MacTopch 'THCCH
'rakonndera vait. Kimm conp ad 'kacchk
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'HUHIe¢ BHHICBH-3pbIACh, 'MOH 'KemaH, IITO
‘coH 'BueH3aii...». If pronounced aloud, the
phrases get their peculiar rhythms, and one
can easily perceive these different types of
rhythm.

Of all the possible rhythm determinants
unstressed vocalism, relating to teaching
English phonetics to a Finno-Ugric class,
is especially salient. Unstressed vocalism is
strongly connected with the segmental level
of speech and it is necessary to pay a good
deal of attention to teaching students how to
pronounce reduced vowels.

One more very important phonetic drill
consists in practicing junctions of words. A
junction is, on the one hand, a fact of oc-
currence of two sounds — the last sound
of the preceding word and the first sound
of the following one — in the connected
speech in one place. On the other hand, it
is a process of influence and variation of
the neighboring sounds. In fluent speech
they influence and change each other: the
last stage of articulation of the preceding
sound overlaps the first stage of the follow-
ing sound, and these changes can be sub-
stantial. Thus, for example, in the phrase “a
black cat” ['blaek 'keaet] the second [k] loses
its plosion (they are both occlusive plosive
consonants) or, for example, in the follow-
ing: Thomas thinks of terrible things and
to the troubled teacher brings...” there are
at least 5 difficult junctions in this phrase.
They are: Thomas thinks ["tomos 'Bigks ov
‘teribl 'Oinz...]. Here [s] changes its place
of articulation due to the interdental [60].
The junctions are also found within the
borders of the words “terrible, troubled”,
on the borders of the words “and to”, “and
troubled teacher”.

Singing songs in English classes with stu-
dents of a Finno-Ugric origin helps a lot in
improving phonetics. At the very beginning
verses are practiced: difficult sounds, junc-
tions, unstressed vowels, after enough prac-
tice the verses are sung to the music. Music
is a wonderful means of relaxing and over-
coming articulation defects if there any, such
as lisping, excessive nasalization, mumbling,
stammering.

Aspiration as a phonetic phenomenon does
not exist either in Moksha or in Erzia, which
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is a reason of accent. This accent, of course,
doesn’t distort the meaning of words, because
it is not a phonological mistake, but, never-
theless, it reveals a foreign accent. Aspiration
is practiced with the help of the tongue —
twister “Peter Piper...”.

Conclusion

Phonetic interference of the phonetic ha-
bits of the learners’ native tongue results in
accent, which can be and should be overcome
or reduced to the minimum with the help of
phonetic exercises. The aim of a teacher of
English in a Finno-Ugric class is to arrange
work in the most effective way to eliminate
phonetic accent and to minimize the influ-
ence of the native tongue on the phonological
system of the language under study. This ar-
ticle has presented a set of exercises for over-
coming phonetic accent.

Besides some preventive measures re-
quire: 1) the teacher should have a very
good command of the target language so
that he\she is aware of the facts of phonetic
interference and will take adequate mea-
sures; 2) there ought to be course books
or educational materials considering the
native language system peculiarities and
predicting common phonetic mistakes in
a particular foreign language learning as
a result of accent; 3)a foreign language
teacher should have files of typical mis-
takes which he/she should review before
teaching or practicing the language mate-
rial with his/her students.

The further development of the topic
might be directed into analyzing prosodic
and intonation accent in a Finno-Ugric
class learning English as their foreign lan-

guage.
ITocrynuna 03.11.2017, ony6nukosana 12.03.2018
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transformation into language competence.

devised by the author.

Introduction. This article is devoted to the problem of overcoming the interference of the phonetic habits of the native
tongue (Moksha or Erzya) into English pronunciation (British variant). The importance of the research of this linguistic
phenomenon is defined by both linguistic and extra-linguistic factors, such as processes of globalization and integration in
the spheres of economy, politics and culture. The subject of the research is presented by the phonetic of the system of a
foreign language acquisition in a Finno-Ugric classroom. The object of the research is educational process at the University.
The research is aimed at creating an algorithm of work on English pronunciation to overcome native tongue interference.
The practical value of the research is determined by use of the results in building up a foreign language competence.
Materials and Methods. The article is based on the data received in the course of auditory analysis of Finno-Ugric
students’ speech after the introductory phonetic course and further study of English as a foreign language.

Results and Discussion. In developing English phonetics to a Finno-Ugric class two approaches have been used —
one is that of oral advance, the other one is textocentric. They proved to be effective in building-up English pronunciation
skills. English sounds are introduced in a phonetic context of mini-texts: tongue-twisters, nursery rhymes, songs, and
sayings. In building-up phonetic skills a special attention is given to those English sounds that are not found in Moksha or
Erzia. The devised system facilitates to form the British articulatory setting to provide the quality of learning with its further

Conclusion. The interfering influence of phonetic habits of native tongue can be overcome by a series of exercises

Key words: second language teaching practice; interference; rhythm; prosody; accent.
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